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2004 Report of the Core Curriculum Assessment Committee 
 

Executive Summary 
 
The Core Curriculum Assessment Committee (CCAC) was tasked by the Faculty Senate 

Executive Committee with conducting an assessment of the Core Curriculum in November 2003.  
The CCAC sought to determine the extent to which (1) the curriculum is consistent with the 
elements of the Core Curriculum component areas, intellectual competencies and perspectives as 
described by the THECB, and (2) TAMU’s educational goals and the exemplary educational 
objectives of THECB’s common Core Curriculum are being achieved. 
 

Membership of the CCAC included faculty members from the Colleges and staff 
members from Measurement and Research Services (MARS), Student Life Studies (SLS), 
General Academic Programs, Provost’s Office, Office of Institutional Assessment and Diversity, 
Distance Education, and the Center for Teaching Excellence.  Membership of the CCAC is found 
in Appendix 1.  The assessment study by the CCAC represented the first institution-wide effort 
to assess the Core Curriculum in the history of TAMU.  The assessment effort is a major 
component of TAMU’s on-going response to the Southern Association of Colleges and Schools 
(SACS), and includes an active Quality Enhancement Plan (QEP). 

 
The CCAC began meetings in November 2003 and met routinely during the Spring 2004 

semester.  All major elements of the THECB request for assessment of the Core Curriculum 
were addressed by the CCAC.  In order to determine a baseline for student learning outcomes 
assessment through 2009, a survey of faculty teaching Core Curriculum courses was conducted 
in Spring 2004.  The survey instrument consisted of 43 questions which asked Core Curriculum 
faculty members to provide all of the learning objectives, learning activities, and assessment 
activities used in their Core Curriculum courses.  The survey sought to determine how faculty 
members incorporated exemplary/learning objectives into their student learning experiences.   

 
The faculty survey instrument was sent to 852 faculty members on the Texas A&M 

University College Station and Galveston campuses.  This survey focused solely on those 
teaching Core Curriculum courses in Fall 2003 and Spring 2004 semesters.  Two hundred and 
forty-five faculty members responded to the survey, yielding a response rate of 28.8%.  Fully, 
71% of the respondents stated that they included learning objectives in their syllabi.  Strong 
qualitative assessments of responses suggest that what faculty members believe are learning 
outcomes may actually be teaching strategies, programmatic goals, or simple statements about 
the Core Curriculum Course itself.  Both quantitative and qualitative data evaluation sought 
understanding of the extent and appropriateness of the use of learning outcomes by faculty 
members teaching Core Curriculum courses.   

 
In compliance with the THECB requirement for a plan to assessment the attainment of 

learning outcomes in Core Curriculum courses, a conceptual plan was prepared.  The plan will 
achieve assessment of learning outcomes in all Core Curriculum courses by 2009. 
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Following are recommendations of the CCAC: 
 
1. We (the CCAC)  recommend a plan to ensure that Core Courses are satisfying the 

exemplary objectives of the THECB and the values of TAMU.  This plan will include 
complementary work by all facets of the academic community at TAMU, including the 
Core Curriculum Council of the Faculty Senate, Vice-President for Institutional 
Assessment and Diversity, the Center for Teaching Excellence, and TAMU Student 
Government.    

 
2. We recommend that management and oversight for the Core Curriculum should continue 

to reside with the Faculty at TAMU.  The Faculty Senate should work with the Office of 
Institutional Assessment and Diversity on assessments of the success of the Core 
Curriculum.  Courses for which degree audits have shown no, or minimal, recent use for 
Core Curriculum credit should be dropped from the Core. 

 
3. We recommend that the Faculty Senate facilitate a discussion about the relative merits of 

a Distributive Education Core versus a Common Early Core Experience. 
 

4. We recommend that the assessment of student learning outcomes for Core Curriculum 
courses should be integrated with the TAMU’s Quality Enhancement Process. 

 
5. We recommend that the Center for Teaching Excellence be charged with implementing a 

comprehensive Professional Development Program to assist faculty who teach Core 
Courses in the development of measurable learning outcomes.  We recommend that at 
least $275,000 be allocated annually to support the Professional Development Program. 

 
6. We recommend that development of Educational/Learning outcomes should be 

considered a requirement for all Core Curriculum courses prior to 2008-2009 academic 
year.  This would provide time for an assessment program to be implemented prior to the 
THECB requirement for student outcome assessment. 
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Texas A&M University Core Curriculum Assessment -- Context 
 
The Texas Higher Education Coordinating Board (THECB) pursuant to SB 148 of the 

77th Legislature has required Texas A&M University (TAMU) to assess the effectiveness of its 
Core Curriculum in 2004 and to establish a Core Curriculum assessment plan for implementation 
by 2009.  This assessment effort, a major component of TAMU’s on-going response to the 
Southern Association of Colleges and Schools (SACS), includes an active Quality Enhancement 
Plan (QEP) for all academic programs on campus. The TAMU Faculty Senate was charged with 
assessing the Core Curriculum in the following areas: 

 
• The extent to which the curriculum is consistent with the elements of the Core 

Curriculum component areas, intellectual competencies and perspectives as 
described by the THECB. 

 
• The extent to which TAMU’s educational goals and the exemplary 

educational objectives of THECB’s common Core Curriculum are being 
achieved. 

 
The Faculty Senate was tasked with conducting the Core Curriculum assessment by the 

Senate Executive Committee in November 2003.  The Core Curriculum Assessment Committee 
(CCAC) included faculty members from the Colleges and staff members from Measurement and 
Research Services (MARS), Student Life Studies (SLS), General Academic Programs, Provost’s 
Office, Office of Institutional Assessment and Diversity, Distance Education, and the Center for 
Teaching Excellence.  Membership of the CCAC is found in Appendix 1.  The effort of the 
CCAC represented the first institution-wide effort to assess the Core Curriculum in the history of 
TAMU.   

 
Although the QEP of TAMU was instituted in 2002, the assessment of disciplines and 

accreditation has a long history as shown by SACS, Accreditation Board for Engineering and 
Technology (ABET), Association to Advance College Schools of Business (AACSB), National 
Council for the Accreditation of Teacher Education (NCATE), and National Architectural 
Accrediting Board (NAAB).  The use of a QEP process was identified in the most recent revision 
to the Core Curriculum (TAMU Faculty Senate, 2000). 

 
Texas A&M University Core Curriculum – a brief history 
 
 The Texas A&M University Core Curriculum (TAMU Faculty Senate, 1985), was first 
published in the 1988-1989 TAMU Undergraduate Catalog.  The 1985 report on the Core 
Curriculum relied heavily on an extensive review of literature, statements of concern by SACS 
for a need to review the general education requirements at TAMU, and the TAMU Target 2000 
report (TAMU Faculty Senate, 1985).  Later, the THECB Report, Core Curriculum: Assumptions 
and Defining Characteristics (1998) identified eight outcomes of a general education 
requirement for Texas.  In March 2000, The TAMU Core Curriculum Review Committee 
(CCRC), building on imperatives identified in Vision 2020, submitted its report on Educational 
Leadership at the Beginning of the 21st Century to the academic community.  The CCRC report 
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of 2000, focused on the question, “Does our current Core Curriculum enable our students to 
achieve the educational breadth necessary for the challenges outlined by Vision 2020?”   
 
Element 1.   The Texas A&M University Core Curriculum  
 

The Core Curriculum at TAMU is consistent with the THECB tenets of the core 
component areas outlined in Core Curriculum: Assumptions and Defining Characteristics, 
THECB (1998). The following excerpt from the TAMU undergraduate catalog, 127th ed. 
provides a description of the purpose of Texas A&M University’s Core Curriculum: 

 
The University Core Curriculum at Texas A&M University assures that all 
undergraduate programs provide for breadth of understanding. The Core Curriculum 
emphasizes competence in the process of learning, the capacity to engage in rigorous and 
analytical inquiry, and the ability to communicate clearly and effectively. It supports the 
development of extensive knowledge about and appreciation for our cultural heritage, 
our social and moral responsibilities, and our interactions with the economies and 
cultures of the international community. The Core Curriculum acts to enrich and 
broaden the University's tradition of providing thorough preparation in each student's 
academic major. 
 
These requirements must be met by every student pursuing a baccalaureate degree 
program at Texas A&M University, regardless of his or her major.  Individual degree 
programs may require that specific courses from the general University list be used to 
satisfy University core curriculum requirements.  
 

• In addition to addressing the THECB component areas, TAMU stipulates that 6 
hours of course work will include International and Cultural Diversity content 
which may also satisfy other Core Curriculum requirements.  Furthermore, 
TAMU requires that students complete one course in their majors that is 
designated as writing intensive.  Additionally, 2 credit hours of kinesiology are 
required, bringing the total number of hours for the TAMU Core Curriculum to 43 
hours. 

 
The primary task of the CCAC was to determine if the Undergraduate Core Curriculum 

actually achieves the goals of the Core Curriculum outlined in the Undergraduate Catalog.  
Further discussion on assessing success of the core will constitute a major part of the first step in 
the proposed assessment plan. 
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The undergraduate catalog lists Core Curriculum requirements and the courses under the 
following categories that are consistent with the required Core Curriculum component areas 
defined by Core Curriculum:  Assumptions and Defining Characteristics (THECB,1998):   
 

o Communication (6 hours)   
o Mathematics (6 hours)  
o Natural Sciences  (8 hours)  
o Humanities (3 hours)  
o Visual and Performing Arts (3 hours) 
o Social and Behavior Sciences (3 hours) 
o US History and Political Science (12 hours)  
o Kinesiology (2 hours) 
 

Table 1 compares the compliance of the 43 hour TAMU Core Curriculum with the 
THECB mandated Core Curriculum. 
 

Table 1.  Comparison of TAMU Core Curriculum  
with the THECB Core Curriculum. 

Component Areas 

Basic 
State 

Required 
Semester 

Credit 
Hours 

Total Texas 
A&M 

Semester 
Credit Hours 
in Category 

Communication 6-12 6 
Mathematics 3-6 6 

Natural Sciences 6-9 8 
Humanities 3-6 3 

Visual and Performing 
Arts 3 3 

Social/Behavioral 
Science 

3 
 

3 
 

U.S. History 6 6 
Political Science 6 6 
Institutionally 

Designated Option 0-6 2 

Total 
 

42 hour 
minimum 

required by 
THECB 

43 

 
    

Additionally, the numbering system for the TAMU Core is consistent with the Texas 
Common Course Numbering System (TCCNS).  The Dean/Associate Provost of Undergraduate 
Programs resolves questions on the applicability of transfer courses on a case by case basis.  
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TAMU course numberings and their TCCNS equivalent are listed in Appendix 2.  Only TAMU 
courses that have TCCNS equivalents are listed. 

 
Element 2.   The Texas A&M University Core Curriculum – Purpose and substance 
 

The TAMU Core Curriculum is consistent with the “judgment that a series of basic 
intellectual competencies – reading, writing, speaking, listening, critical thinking and computer 
literacy are essential to the learning process…” (Core Curriculum: Assumptions and Defining 
Characteristics, THECB, 1998).  The TAMU Faculty Senate Report (1985) argued that 
“distinguishing characteristics of the well educated person” should include exposure and 
appreciation of: critical thinking, reading and listening, scientific methodologies, 
communication, quantitative analysis, fine arts, natural sciences, ethical behavior, and 
knowledge of interrelationships of regions and nations.  The CCRC (2000) accepted the 
centrality of a common liberal education to the educational experience of undergraduates at 
Texas A&M University.  The CCRC evaluated the TAMU Core Curriculum to determine “if the 
…curriculum should be changed to meet needs identified by faculty, administrators, and students 
on campus.”  Also the CCRC sought to determine if the “educational breadth necessary for the 
challenges outlined by Vision 2020” were being met. 
 

Major additions by the CCRC ( TAMU Faculty Senate 2000) included the 
recommendations for two writing-intensive courses in each discipline “for building skills in 
writing and communications” and addressing the importance of the “global environment and 
changing demographics of our state” (6-hour requirement for international and cultural diversity 
courses).  Further recommendations from the CCRC included requirements for academic 
experiences necessary for graduation that might be completed in high school, such as the Foreign 
Language graduation requirement.   

      
 Element 3.  An analysis of how TAMU’s Core Curriculum is addressing the required 
perspectives and intellectual competencies. 
 

Oversight for the Core Curriculum at TAMU is provided by the Core Curriculum 
Council, a subcommittee of the Faculty Senate’s Executive Committee.  Academic units 
nominate courses for inclusion in the Core Curriculum and they are evaluated by the Core 
Curriculum Council.  The Core Curriculum Council requires that course objectives align with 
exemplary educational objectives identified in Core Curriculum: Assumptions and Defining 
Characteristics, THECB (1998). Approved courses are subsequently approved by the Faculty 
Senate and then by the President of TAMU. Historically, the TAMU Core Curriculum has been a 
Distributive Core Curriculum, with core-designated courses selected “buffet style” by students.  
Currently, the TAMU Core Curriculum is comprised of 1216 courses.   

 
The Distributive Core approach at TAMU provides (1) flexibility in choices of courses 

yet ensures that the breadth of competencies of the THECB core is accomplished by each student 
receiving a baccalaureate from TAMU, (2) ability for transfer students to identify Core 
Curriculum course alternatives not yet completed upon entering TAMU, and (3) adequate 
sections of courses for students to choose.  On the other hand, the Distributive Core (1) makes 
assessment of learning outcomes for a Core Curriculum more difficult, (2) does not ensure that 
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all students have a common, liberal education, (3) may confound student choices because of the 
large number of available courses, and (4) allows students to complete their core experiences late 
in their academic careers. 

 
The members of the CCAC recommend that the Faculty Senate begin a discussion of the 

relative merits of a Distributive-Core approach versus a Common Early Experience Core.  The 
latter, Common-Experience Core, does provide for the liberal, broadening education that would 
ensure: (1) easier assessment of learning outcomes, (2) early common general education 
experiences, (3) common skills for all students entering upper division coursework.  For either 
option, we recommend that the discussion of relative merits of Core Curriculum philosophies 
include discussions of assessment of learning outcome strategies. 
 
Element 4.  A description of the process and procedures used to evaluate the Core 
Curriculum. 
 

Texas A&M University has engaged in a series of efforts aimed at improving the quality 
of its educational environment directed by the TAMU Quality Enhancement Planning Council 
(QEPC).  The QEPC has focused on summative and formative assessments of programs which 
impact competencies of students in four areas:  Diversity, Research, Globalization, and 
Technology.  The QEP-guided indicators are consistent with THECB component areas.  
 

The CCAC began meetings in November 2003 and met routinely during the Spring 2004 
semester.  Initially, TAMU’s compliance with the Texas Common Course Numbering System 
was verified and the list is in Appendix 2.  The THECB’s desired review of the Core Curriculum 
assumes that TAMU’s Core Curriculum is grounded in the use of measurable 
educational/learning objectives at the university level for the Core Curriculum.  At this time, 
TAMU is not capable of correlating Core Curriculum objectives to the THECB’s exemplary 
objectives as substantive faculty discussions, course by course, on the development of those 
learning objectives have not yet occurred.  Thus, it was decided that a Spring 2004 survey of 
faculty teaching Core Curriculum courses would provide insight into the objectives which are 
specifically being taught and would establish a baseline for continued student learning outcomes 
assessment through the 2009 timeline mandated by the THECB.  Moreover, it was decided, and 
faculty respondents were notified in survey’s instructions, that data would be reported in 
aggregate form and individual responses would not be identified.  A survey (Appendix 3) 
instrument was developed using knowledge of national assessment tools (Cooperative 
Institutional Research Program (CIRP), Your First College Year (YFCY), and National Survey 
of Student Engagement (NSSE)), internal course evaluation models, and the THECB’s Core 
Curriculum:  Assumptions and Defining Characteristics.  This survey consisted of 43 questions 
which asked Core Curriculum Faculty to provide all of the learning objectives, learning 
activities, and assessment activities used in their Core Curriculum course.  The survey sought to 
determine how faculty members incorporated exemplary/learning objectives into their student 
learning experiences.   
 
Questions 1-11 target the outcomes required by the THECB: 
 

o Ability to apply knowledge of diverse backgrounds and cultures to personal lives and 
studies 
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o Understanding relationships as individuals to society  
o Becoming responsible citizens  
o Ability to maintain health and wellness  
o Understanding the effect of technology in their lives  
o Developing personal values and developing ethical behavior  
o Ability to make aesthetic judgments  
o Ability to reason logically about issues in your field  
o Ability to integrate knowledge from other scholarly disciplines  
o Ability to articulate world issues as they relate to your subject matter  
o Familiarity with computers and electronic resources.   

 
Questions 12-17 targeted Chickering and Gamson’s Seven principles for good practice in undergraduate 
education. (1987):  

 
o Have class discussion that include diverse perspectives  
o Complete writing assignments that include diverse perspectives  
o Work with other students on projects during class  
o Use an electronic medium to discuss or complete an assignment  
o Receive prompt feedback on their academic performance 

 
Questions 18-23 focused on the functions of grading:   

o To describe unambiguously the worth, merit, or value of the work accomplished To 
improve capacity of students to identify good work 

o To stimulate and encourage good work by students  
o To communicate judgment of the student’s progress  
o To inform yourself about what students have/have not learned  
o To select students for reward or additional instruction 

 
Questions 24-27 dealt with work requirements in the course: 

o Number of assigned textbooks, books, and book  
o Number of written papers of 10 or more pages  
o Number of written papers of less than 10 pages  
o Hours/week students are expected to spend preparing for class   

 
Questions 28-36 focused on the type of educational activities required in the course:  

o Lecture  
o Instructor-led discussion  
o Instructor-student shared responsibility (seminar, discussion, etc.) 
o Computer-mediated activities  
o Small group activities  
o Student presentations In-class writing  
o Performance in applied and fine arts  
o Experiential (labs, field work, etc.)  

 
Questions 37-42 focuses on Bloom’s taxonomy of learning: 

o Memorizing facts, ideas, methods  
o Analyzing basic components 
o Synthesizing and organizing ideas, information, or experiences into new, more complex 

interpretations and relationships  
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o Making judgments about the value of information, arguments, or methods, such as 
examining how others gathered and interpreted data and assessing the soundness of their 
conclusions.  

o Applying theories or concepts to practical problem or to new situations  
o Creating new knowledge.     

 
This survey instrument was sent to 852 faculty members on the Texas A&M University 

College Station and Galveston campuses from TAMU President Robert Gates.  This survey 
focused solely on those teaching Core Curriculum courses in Fall 2003 and Spring 2004 
semesters.  Two hundred and forty-five faculty members responded to the survey, yielding a 
response rate of 28.8%. 
 

Quantitative data were analyzed using SPSS, while qualitative data were first unitized, 
coded using open coding practices, and then categorized into emerging themes using a 
collaborative process. Data were reviewed by the Survey Task Force of the CCAC.  This 
committee consisted of faculty members from the Center for Teaching Excellence and staff 
members from Student Life Studies and Measurement and Research Services.  Across the course 
of 2 months, the Survey Task Force digested the results from the qualitative data and prepared 
the quantitative results reported below. 

 
Limitations to the Quantitative Section of the Core Curriculum Survey 

 
The THECB’s Core Curriculum: Assumptions and Defining Characteristics (1998) 

assumes an objectives-based Core Curriculum system within each institution.  The TAMU Core 
Curriculum does not have clearly outlined objectives or a philosophy for specific component 
areas to which faculty can adhere.  Thus, assessment of the effectiveness of the TAMU Core 
Curriculum is limited to an attempt to gain a better understanding of what educational objectives 
are actually being utilized by TAMU faculty.  Moreover, TAMU was significantly limited in its 
ability to draw larger correlations to the entirety of the TAMU Core Curriculum faculty because 
of the relatively low response rate. 
 

Survey Results   
 

Fully, 71% of the respondents stated that they included learning objectives in their 
syllabi.  Qualitative assessment of responses suggests that what faculty members believe are 
learning outcomes may actually be teaching strategies, programmatic goals, or simple statements 
about the Core Curriculum course itself.  This sentiment is supported by the revealing 
quantitative data which show that 69% of the Core Curriculum Faculty surveyed have never 
received any training on writing, or teaching with educational/learning objectives.   
  

Supporting Analysis   
  

Eleven statements of Core Curriculum learning outcomes were derived from the THECB.   
Faculty were asked, "After taking your course, how much do you expect students will have 
gained in each of the following core-curriculum outcomes?"  They were asked to respond by 
choosing one of five options: (1) Very much, (2) Quite a bit, (3) Some, (4) Very little, and (5) 
Not relevant to my course. 
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The percentages of faculty responding "very much" or "quite a bit" are presented in  

Table 2.  Results indicate that logical reasoning, a vital imperative of Perspective on the Core 
Curriculum and the third exemplary objectives in mathematics, is an outcome that most faculty 
(87%) expect from their students.  Table 2 reports TAMU faculty expectations of students in the 
areas outlined in Perspectives on the Core. 

 
Table 2.  Core Curriculum Outcomes 
 % 

Ability to apply knowledge of diverse backgrounds and cultures to their personal 
lives and studies. 68.1 

Understanding their relationships as individuals to society. 66.8 
Becoming responsible citizens. 52.8 
Ability to maintain health and wellness. 12.7 
Understanding the effect of technology in their lives. 47.2 
Refining personal values and developing ethical behavior. 52.3 
Ability to make aesthetic judgments. 43.2 
Ability to reason logically about issues in your field. 86.8 
Ability to integrate knowledge from other scholarly disciplines. 65.5 
Ability to articulate world issues as they relate to your subject matter. 68.6 
Familiarity with computers and electronic resources. 39.5 

 
Five statements were derived from Chickering and Gamson's (1987) list of best practices 

in higher education and from the National Survey of Student Engagement (NSSE). Faculty were 
asked, "How often do students in your Core Curriculum course engage in the following?"  They 
responded by choosing one of four options: (1) Very often, (2) Often, (3) Sometimes, and (4) 
Never. 

 
The percentages of faculty responding "very often" or "often” are presented in Table 3.  

Results indicate that electronic media are used in about one-third of Core courses.  Such 
educational experiences are desired outcomes and the use of electronic media is one means of 
increasing student engagement. 
 
Table 3.  Best Practice Used in Core Curriculum Classes 
 % 

Have class discussions that include diverse perspectives (different races, religions, 
genders, political beliefs, etc.) 57.7 

Complete writing assignments that include diverse perspectives (different races, 
religions, genders, political beliefs, etc.) 46.8 

Work with other students on projects during class 45.4 
Use an electronic medium (list-serv, chat group, Internet, etc.) to discuss or 
complete an assignment 34.5 

Receive prompt feedback (written or oral) from you on their academic performance 87.3 
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Six questions asked about the function of grading in the Core courses.  Faculty responded 

to, "What function(s) does grading serve in your core curriculum course?" by choosing one of 
four options: (1) Most definitely, (2) To a large extent, (3) Somewhat, and (4) Not at all. 
 

The percentages of faculty members responding to questions regarding grading functions 
who answered, "Most definitely" or "To a large extent" are presented in Table 4. 
 
 

 Table 4.  The Relative Importance of Grading in Core Courses.  
                                         % 
To describe unambiguously to the student the worth, merit, or value of the work 
accomplished 85.9 
To improve the capacity of students to identify good work that is, to improve their 
self-evaluation or discrimination skills with respect to work submitted 82.3 
To stimulate and encourage good work by students 89.5 
To communicate your judgment of the student's progress 81.8 
To inform you about what students have and have not learned 86.3 
To select students for rewards or additional instruction 32.7 
 

Four questions asked about the amount of work faculty expected of students.  Table 5 
seeks to clarify the number of writing assignments used in Core Curriculum classes.  Faculty 
members were asked, “In your Core Curriculum course, about how much reading and writing do 
your students do?”  Responses reported in Table 5 focus on writing assignments less than 10 
pages in length.   Thus, 21% of the faculty members responding indicated that they have 2-3 
writing assignments less than 10 pages in length. 
 
 
Table 5.  Relative Proportions  and Length of Written Assignments  
used in Core Classes. 

Number of writing assignments Less than 10 pages written (%)            
(1) None 30.9% 
(2) 1 16.8% 
(3) 2 – 3   21.4% 
(4) 4 – 6 20.9% 
(5) More than 6 10% 
 

Faculty were asked nine questions about the type of learning activities that take place in 
their courses.  They responded to, "In your core curriculum course, on average, what proportion 
of class time is spent on the following?" by choosing one of five options:  (1) None, (2) Small 
amount, (3) Moderate amount, (4) Large amount, and (5) Nearly all. 
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The percentage of faculty responding "Large amount" or "nearly all" is presented in the 
Table 6.   It can be seen that the predominant learning activity is lecture (large amount or nearly 
all categories) of 44.6% of Core Curriculum courses.  

 
 
 

Table 6.  Relative Proportions of Predominant Learning Activities in Core 
Courses. 
    % 
Lecture 44.6 
Instructor-led discussion 26.3 
Instructor-student shared responsibility (seminar, discussion, etc.) 18.2 
Computer-mediated activities 9.1 
Small group activities 16.3 
Student presentations 7.7 
In-class writing 5.9 
Performances in applied and fine arts (e.g., dance, drama, music) 3.6 
Experiential (labs, field work, etc.) 11.4 
 

Six questions were derived from Bloom's taxonomy of cognitive activities in learning.  
These items ask the faculty, "In your core curriculum course, how much emphasis do you place 
on engaging students in each of these cognitive activities?"  Faculty rated their emphasis on a 
five point scale:  (1) None, (2) Very little, (3) Some, (4) Quite a bit, and (5) Very much.  The 
percentage of faculty responding "Quite a bit" or "very much" to each activity is presented in the 
Table 7.  The results indicate that memorizing facts is emphasized in only 23% of Core 
Curriculum courses, whereas analyzing and synthesizing ideas receive a relative high emphasis 
in three-fourths of Core Curriculum courses. 

 
Table 7.  Relative Importance of Cognitive Activities in Core Courses. 
   % 
Memorizing facts, ideas, or methods from your course and readings so students can 
repeat them pretty much in the same form 22.7 
Analyzing the basic elements of an idea, experience, or theory, such as examining a 
particular case or situation in depth and considering its components 75.5 
Synthesizing and organizing ideas, information, or experiences into new, more 
complex interpretations and relationships 75.4 
Making judgments about the value of information, arguments, or methods, such as 
examining how others gathered and interpreted data and assessing the soundness of 
their conclusions  60 
Applying theories or concepts to practical problems or in new situations 59.1 
Creating new knowledge 37.7 
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 The afore mentioned data is summarized in table format and provided in Appendix 4.  
Each core component with exemplary objectives is outlined on the X-Axis with quantitative data 
listed along the Y-Axis.  Supporting data are listed in the frames of each table. 
 
Element 5.  A description of the ways in which the evaluation results are utilized to 
improve the core curriculum at TAMU. 
 
 In addition to quantitative data, the CCAC also received information in the form of 
expressive qualitative data.  The outcomes of qualitative data analysis is described in this section 
as it formed the basis for one or more improvements in the Core Curriculum listed in the 
Recommendations section. 
 
Qualitative Data 
 
Explanation of the Study 
 

Part I of the Core Curriculum Faculty Survey was dedicated to student learning 
outcomes.  The purpose was to understand Core Curriculum outcomes as expressed in student 
learning outcomes language and to familiarize faculty with the language of student learning 
outcomes at the same time.  Faculty were asked to list all the student learning outcomes for their 
Core Curriculum course.  It was explained that learning outcomes were similar to, but not the 
same as, course objectives, and a definition of student learning outcomes and examples were 
given.  For each outcome faculty were asked to provide associated learning and assessment 
activities.  Examples were provided for these as well.  (See survey in Appendix 3.) 
 
Limitations of the Qualitative Portion of the Study 

 
The survey task force on the CCAC focused its efforts on providing understanding of the 

learning outcomes of the TAMU Core Curriculum and the consistency of those learning 
outcomes to the Coordinating Board’s “exemplary educational objectives” rather than to 
assessing faculty skill in articulating student learning outcomes. For this reason, the investigators 
worked hard to understand the learning outcome implied by the statement whether or not it was 
expressed in learning outcomes language. 
 

Not all respondents who took the survey provided learning outcomes.  Those respondents 
chose to answer the quantitative questions only. The reasons for which faculty did not complete 
the survey or completed only the quantitative portion of the survey are unknown. It is not known, 
for example, how many potential respondents did not participate in the survey because they 
perceived responding to be a time consuming and difficult task. It is also possible that some 
faculty did not participate in the survey because of fundamental disagreements with either the 
concept of student learning outcomes or the survey methodology.  Still others may not have 
participated because the invitation, which was sent to their official TAMU email address, was 
not forwarded to their preferred address.  The relative proportion of any of these subgroups is 
unknown.   
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No analysis has been done as to the consistency between the quantitative and qualitative 

responses.  That consistency or lack thereof is an area for continuing study.  
 
Discussion of the Process  
 

Each learning outcome was put on an individual 4”x 6” card that was coded by Core 
Curriculum component (i.e., communications, natural sciences, etc.), case ID (respondent 
number), and card number.  The survey task force then categorized each card (learning outcome) 
into emerging themes.  An audit trail of the process and content was maintained and updated 
after each meeting of the investigative team.  Raw data, unitized cards, thematic categories, and 
process and methodological notes are all available in the Office of Student Life Studies. 

In the categorization process the investigative team struggled with the learning outcomes 
themselves as noted above in Limitations.  The team agreed that knowing what themes were 
emerging was more important than if the outcomes were written in outcomes language.  
Nonetheless, a category described as “Not a learning outcome” developed in each Core 
Component area.  If it was possible to replace words such as “students will understand” with 
action verbs such as “students will describe” or “students will explain”, the learning outcome 
was put into a thematic category.  If the learning or assessment activities helped to clarify the 
outcome, it was put into a thematic category.  The remaining category “Not a learning outcome” 
thus contains course objectives that were clearly not learning outcomes and for the most part 
were not measurable.   
 
Discussion of the Outcomes of the Study 

 
Some themes developed that were common to all Core Curriculum Components, while 

others appeared in only a subset of the Core Curriculum Components. The themes are described 
below: 

(1) Conceptual knowledge – knowledge of theory, models, concepts, context, or 
relationships that allow the student to look at the world and interpret what s/he sees.  
Some conceptual knowledge was more narrowly tailored to the specific discipline within 
the Core Component theme. For example, descriptors such as properties and methods 
appeared in Mathematics; interpretations, principles, and trends in the Natural Sciences; 
contexts and principles in Social Science; and principles, conventions, ethics, and 
purpose in Communication.   
 
(2) Skill development- this theme encompassed discipline- specific skills, writing skills, 
analytic skills, research skills, communication skills, reading skills, and graphical skills. 
 
(3) Knowledge of the discipline – understanding the scope or breadth of the discipline, 
including “appreciation for” or “valuing” of the discipline.  The investigators agreed that 
“appreciation” presents problems as a learning outcome because there is no articulation 
of the behavior or other indicator a student will exhibit as a result of gaining this 
appreciation. However, the term “appreciate” does appear in several of the Coordinating 
Board’s “exemplary educational objectives,” and the team believed it was important to 
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capture this idea rather than placing these statements in the “not a learning outcome” 
category.  
  
(4) Application - using knowledge from the discipline to apply in the broader context of 
the world and/or throughout the student’s life.   
 
(5) Factual knowledge – basic facts, vocabulary, dates, etc. of the discipline 

 
Table 8 below indicates which of the above themes appeared in each of the Core Curriculum 
Components. 
 
Table 8 Communications Mathematics Natural 

Sciences 
Humanities Social  

Sciences 
Factual 
Knowledge 

 
XX 

 
 

 
XX 

 
XX 

 
XX 

Conceptual 
Knowledge 

 
XX 

 
XX 

 
XX 

 
XX 

 
XX 

Knowledge of 
the Discipline 

 
XX 

 
XX 

 
XX 

 
XX 

 
XX 

Appreciation of 
the Discipline 

 
XX 

 
XX 

 
XX 

 
XX 

 
XX 

Application  XX XX XX XX 
Writing Skills XX  XX XX XX 
Research skills XX   XX XX 
Analytic Skills XX XX  XX XX 
Discipline-
Specific Skills 

 
 

 
XX 

XX  
XX 

 
XX 

Communication 
Skills 

 
XX 

 
 

  
XX 

 
XX 

Other Skills 
(Reading, 
Graphical,  

 
 

XX 

 
 
 

 
 

XX 

 
 

XX 

 
 
 

Knowledge of 
self 

   
XX 

  

Knowledge of 
others 

   
        XX 

 
 

 

Learning how 
to learn 

  
XX 

   

 
 
I.  Core Component: Communication∗ 
 Forty-one respondents provided 108 learning objectives.  Seventy-one percent concerned 
skill building with writing skills (39%), analytic skills (26%) and oral communication skills 
                                                 
∗ See limitations for criteria of learning outcomes listed on page 15. 
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(22%) the most common.  Objectives pertaining to conceptual knowledge (10%) and factual 
knowledge (6%) were second and third, respectively.  Eight percent of the objectives (9 of the 
108) were not learning outcomes. 
 
II. Core Component: Mathematics∗ 
 Sixteen respondents provided 29 learning objectives.  Thirty-eight percent of the 
objectives concerned conceptual knowledge and 38% concerned discipline specific skills.  One 
objective was not a learning outcome. 
 
 
III. Core Component: Natural Sciences* 
 Thirty-six respondents provided 78 learning objectives.  Forty-six percent of the 
objectives concerned conceptual knowledge and 24% concerned skill building with 84% of those 
skills being discipline specific. Twelve percent of the outcomes were application.  Five percent 
of the objectives (4 of 78) were not learning outcomes. 
 
IV. Humanities and the Visual and Performing Arts* 
 One hundred and four respondents provided 228 learning objectives.  Forty-four percent 
of the objectives concerned skill building with analytic skills (39%), writing skills (25%), and 
discipline specific skills (20%) the most common.  Eighteen percent concerned conceptual 
knowledge and 14% concerned factual knowledge.  Fifteen percent of the objectives (34 of 228) 
were not learning outcomes. 
 
V. Social and Behavioral Sciences* 
 Fifty six respondents provided 128 learning objectives.  Thirty-four percent of the 
objectives concerned skill building with analytic (61%) the dominant skill.  Sixteen percent 
involved conceptual knowledge and 12% were application.  Twenty-four percent of the 
objectives (31 of 128) were not learning outcomes.    
 
Element 6.  Either a description of the institution’s plan for evaluating student outcomes of 
the Core Curriculum between 2004-2009 or a description of the results of an evaluation of 
outcomes that has already been completed. 
 
Proposed Plan to Establish a Student Learning Outcomes Assessment Plan 

 
In addition to the results offered in previous sections, TAMU has outlined a plan for a 

more thorough assessment of the Core Curriculum and Core Curriculum outcomes going 
forward. 

 
Drawbacks to the way educational objectives and outcomes are incorporated into Core 
Curriculum courses at TAMU are obvious and reinforced by quantitative and qualitative data 
from the 2004 Faculty Survey.  Early in our discussions, we discovered that TAMU lacks the 
clearly articulated student learning outcomes needed for a well-grounded and comprehensive 
general education assessment plan.  For example, we discovered that many faculty members 
have not had experience in articulating learning outcomes and aligning their assessment 
                                                 
∗ See limitations for criteria of learning outcomes listed on page 15. 
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measures with those learning outcomes. However, at this time there are no TAMU requirements 
that learning outcomes be included in syllabi for courses.  In addition, our limited survey of Core 
Curriculum faculty members found that faculty members reported learning outcomes that, in 
many instances, were teaching methods or program strategies. Thus the CCAC focused its efforts 
in 2003-2004 on gathering baseline data regarding faculty self-assessment of learning outcomes 
and methodologies used in Core courses. With the results of this report, the CCAC recommends 
the following steps to establish a comprehensive general education assessment plan to be used to 
satisfy the THECB 2009 mandate for student learning outcomes assessment. 
 

The CCRC report, Educational Leadership at the Beginning of the 21st Century, (2000), 
identified the need to continuously assess the Core Curriculum to ensure that the “quality of the 
Core be carefully maintained.”  We recommend a plan to ensure that Core Courses are satisfying 
the exemplary objectives of the THECB and the values of TAMU.  This plan will include 
complementary work by all facets of the academic community at TAMU, including the Core 
Curriculum Council of the Faculty Senate, Vice-President for Institutional Assessment and 
Diversity, the Center for Teaching Excellence (CTE), and TAMU Student Government.    

 
Fall 2004 -- Faculty Senate will be asked to lead a discussion on philosophy, objectives, 

outcomes, and criteria for the Core Curriculum.  Special attention should be focused on the pros 
and cons of a Distributive Core Curriculum versus a Common Early Core Curriculum.  In 
addition, the discussion should highlight objectives and outcomes and should ask, “What do we 
want to see students gain through an encounter with any Core Curriculum course?  How should 
they be able to act appropriately, speak articulately, think critically, or what should they be able 
to do after completing their Core Curriculum?” The discussion about the Core should consider 
criteria for a course’s inclusion in the Core Curriculum under the newly developed philosophy 
and objectives within the context of the need to conduct outcomes assessment for the Core.  In 
addition, measurable learning outcomes should be required for all courses nominated for 
inclusion in the TAMU Core.  Faculty Senate, in concert with the Office of Institutional 
Assessment and Diversity, should seek to define an assessment plan timeline commensurate with 
the THECB 2009 mandate and TAMU’s own unique values. 

 
Once the University has agreed on a philosophy and assessment strategy for the Core 

Curriculum, we recommend that TAMU develop a comprehensive professional development 
program for faculty members teaching Core Curriculum courses.  The professional development 
program should identify approximately 15 faculty members representing  all of the core 
component areas (Core Curriculum: Assumptions and Defining Characteristics, 1998).  This 
nucleus of faculty members should receive at least 1 semester of release time to develop 
measurable learning outcomes for each of their courses.  These faculty members would then 
serve as a cadre of Core teaching fellows to assist faculty members in their colleges and core-
component areas in the development of plans to assess learning outcomes.   

 
Because of the importance of the professional development in the proper assessment of 

learning outcomes, we recommend that the Center for Teaching Excellence be charged with 
development of this program.  With the intensive nature of the start-up of the professional 
development program and the on-going need for continued preparation of new faculty who teach 
Core Curriculum courses, we anticipate that costs for the program will be at least $275,000 per 
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year.  Costs for this program will include two additional professional staff, two graduate 
students, computers, supplies, and travel to state and regional meeting, as well as release-time 
dollars for 12 faculty members per semester for the years of the plan.  The professional 
development program should be coordinated with the Vice-President of Institutional Assessment 
and Diversity office to ensure that pedagogy will allow for assessment of learning outcomes.  
The Vice President for Institutional Assessment and Diversity should work with the Faculty 
Senate in the development of a comprehensive assessment strategy.   

 
The comprehensive assessment for the Core Curriculum should be integrated into the 

TAMU Quality Enhancement Plan.  With the preparation of Core Curriculum faculty by the 
CTE, focused assessments of learning outcomes will commence. The goal of the Core 
Curriculum learning outcome assessment program should be to provide evidence that the Core 
makes a difference in the education of students at TAMU.  The 2008-2009 academic year will 
conclude with required assessments of student learning outcomes for all Core Curriculum 
courses.  A visual representation of this process can be seen in Fig. 1 below. 

 
Figure 1.  Conceptual plan for a Core Curriculum Assessment Plan 
 

 

Review of core 
classes to match 
newly developed 

philosophy, 
objectives, outcomes, 

and criteria 

Student Learning 
Outcome Assessment 

Team  
develops assessment 

plan with Faculty 
Senate and VPIAD 

Implementation of 
Assessment of 

student learning 
outcomes 

Assessment and 
revision of 

Assessment Plan as 
needed. 

Continuous student 
learning outcomes 

assessment for 2009 
THECB report and 

internal 
constituencies 

Faculty Senate leads 
discussion on 
philosophy, 

objectives, outcomes, 
and criteria for the 
Core Curriculum. 

 

Outline for 
Development of a 
Core Curriculum 
Assessment Plan 

Fall 2004 
Starting Point 



 21

Recommendations 
 

7. We (the CCAC)  recommend a plan to ensure that Core Courses are satisfying the 
exemplary objectives of the THECB and the values of TAMU.  This plan will include 
complementary work by all facets of the academic community at TAMU, including the 
Core Curriculum Council of the Faculty Senate, Vice-President for Institutional 
Assessment and Diversity, the Center for Teaching Excellence, and TAMU Student 
Government.    

 
8. We recommend that management and oversight for the Core Curriculum should continue 

to reside with the Faculty at TAMU.  The Faculty Senate should work with the Office of 
Institutional Assessment and Diversity on assessments of the success of the Core 
Curriculum.  Courses for which degree audits have shown no, or minimal, recent use for 
Core Curriculum credit should be dropped from the Core. 

 
9. We recommend that the faculty senate facilitate a discussion about the relative merits of a 

Distributive Education Core versus a Common Early Core Experience. 
 

10. We recommend that the assessment of student learning outcomes for Core Curriculum 
courses should be integrated with the TAMU’s Quality Enhancement Process. 

 
11. We recommend that the Center for Teaching Excellence be charged with implementing a 

comprehensive Professional Development Program to assist faculty who teach Core 
Courses in the development of measurable learning outcomes.  We recommend that at 
least $275,000 be allocated annually to support the Professional Development Program. 

 
12. We recommend that development of Educational/Learning outcomes should be 

considered a requirement for all Core Curriculum courses prior to 2008-2009 academic 
year.  This would provide time for an assessment program to be implemented prior to the 
THECB requirement for student outcome assessment. 
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Appendix 1 
 

Core Curriculum Assessment Committee 
 

Texas A&M University 
 
 

Dr. Kriss Boyd, Associate Dean of General Academic Programs 
 
Dr. Richard Curry, Associate Professor, Modern and Classical Languages 
 
Dr. Peter Drysdale, Director Undergraduate Program, 
   Mays Business School 
 
Mr. Matthew Fuller, Program Coordinator Institutional Assessment and Diversity. 
 
Dr. Claude Gibson, Professor, English 
 
Dr. Richard Griffin, Associate Professor, Mechanical Engineering 
 
Dr. Rodney Hill, Professor, Architecture 
 
Dr. Joyce E. Juntune, Lecturer, Educational Psychology 
 
Dr. Frank H. Landis, Director, Biomedical Sciences Undergraduate Program 
 
Dr. Martha L. Loudder, Professor, Accounting 
 
Dr. Paul Meyer, Assistant Provost and Board Liason 
 
Ms. Sandi Osters, Director, Student Life Studies 
 
Dr. Robert H. Strawser, Professor, Accounting 
 
Dr. Martha Scott, Associate Professor, Oceanography 
 
Dr. Nancy Simpson, Director, Center for Teaching Excellence 
 
Dr. R. Douglas Slack, Professor, Wildlife and Fisheries Sciences, Chair 
 
Dr. Elizabeth Tebeaux, Director, Distance Education 
 
Dr. Mark Troy, Associate Director, Measurement and Research Services 
 
Dr. Mark Weichold, Dean of Undergraduate Programs and Associate 
   Provost for Academic Services 
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Appendix 2 
 

Correlation of TAMU Courses to TCCNS Equivalents 
 
TAMU Course Listing      TCCNS Equivalent 
ACCT 229 Intro. Accounting      ACCT 2301 
ACCT 229 Intro. Accounting      ACCT 2401 
ACCT 230 Intro. Accounting      ACCT 2302 
ACCT 230 Intro. Accounting      ACCT 2402 
AGEC 105 Intro. to Agri. Economics     AGRI 2317 
AGLS 101 Mod. Ag. Systems and Ren. Nat. Res.    AGRI 1131 
AGLS 101 Mod. Ag. Systems and Ren. Nat. Res.    AGRI 1231 
AGLS 201 Computer Applications in Agri.     AGRI 1309 
AGRO 105 World Food and Fiber Crops     AGRI 1307 
AGRO 105 World Food and Fiber Crops     AGRI 1407 
AGSM 201 Farm Tractors and Power Units     AGRI 2301 
AGSM 201 Farm Tractors and Power Units     AGRI 2401 
ANSC 107 General Animal Science      AGRI 1319 
ANSC 107&108 General Animal Science     AGRI 1419 
ANTH 201 Intro. to Anthropology      ANTH 2346 
ANTH 202 Intro. to Archaeology      ANTH 2302 
ANTH 210 Social and Cultural Anthropology    ANTH 2351 
ARTS 103 Design I        ARTS 1311 
ARTS 111 Drawing I        ARTS 1316 
ARTS 112 Drawing II       ARTS 1317 
ARTS 149 Art History Survey I      ARTS 1303 
ARTS 150 Art History Survey II      ARTS 1304 
BIOL 113 Intro. Biology       BIOL 1306 
BIOL 113&123 Intro. Biology and Intro. Biology Lab.   BIOL 1406 
BIOL 114 Intro. Biology       BIOL 1307 
BIOL 114&124 Intro. Biology and Intro. Biology Lab.   BIOL 1407 
BIOL 123 Intro. Biology Lab.      BIOL 1106 
BIOL 124 Intro. Biology Lab.      BIOL 1107 
BOTN 101 Botany        BIOL 1311 &1111 
BOTN 101 Botany        BIOL 1411 
CHEM 101 Fund. of Chemistry I      CHEM 1411 
CHEM 102 Fund. of Chemistry II      CHEM 1412 
CHEM 106 Molecular Sci. for Citizens     CHEM 1305 
CHEM 106&116 Molecular Sci. for Citizens and Lab.   CHEM 1405 
CHEM 116 Molecular Sci. for Citizens Lab.    CHEM 1105 
CHEM 227 Organic Chemistry I      CHEM 2323 
CHEM 227&237 Organic Chemistry I and 
Organic Chemistry Lab.       CHEM 2423 
CHEM 228 Organic Chemistry II      CHEM 2325 
CHEM 228&238 Organic Chemistry II and 
Organic Chemistry Lab.       CHEM 2425 
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TAMU Course Listing      TCCNS Equivalent 
CHEM 237 Organic Chemistry I Lab.     CHEM 2123 
CHEM 237 Organic Chemistry I Lab.     CHEM 2223 
CHEM 238 Organic Chemistry II Lab.     CHEM 2125 
CHEM 238 Organic Chemistry II Lab.     CHEM 2225 
CLAS 101 Beginning Classical Greek I     GREE 1411 
CLAS 102 Beginning Classical Greek II     GREE 1412 
CLAS 121 Beginning Latin I       LATI 1411 
CLAS 122 Beginning Latin II      LATI 1412 
CLAS 201 Intermediate Greek: New Testament    GREE 2311 
CLAS 221 Intermediate Latin      LATI 2311 
COSC 253 Const. Materials and Methods I     ARCH 2312 
CPSC 203 Intro. to Computing      COSC 1317 
CPSC 203 Intro. to Computing      COSC 1417 
CPSC 203 Intro. to Computing      ENGR 2304 
CPSC 206 Structured Prog. in C      BCIS 1420 
CPSC 206 Structured Prog. in C      COSC 1420* 
CPSC 207 Structured Prog. in Pascal     COSC 1318 
CPSC 207 Structured Prog. in Pascal     COSC 1418 
CPSC 210 Data Structures       COSC 2315 
CPSC 210 Data Structures       COSC 2415 
CPSC 220 Assembly Language Programming    COSC 1319 
CPSC 220 Assembly Language Programming    COSC 1419 
CVEN 201 Plane Surveying       ENGR 1307 
DASC 202 Dairying        AGRI 1311 
ECON 202 Principles of Microeconomics     ECON 2302 
ECON 203 Principles of Macroeconomics     ECON 2301 
ENDG 105 Engineering Graphics      ENGR 1204 
ENDG 105 Engineering Graphics      ENGR 1304 
ENDS 101 Design Process       ARCH 1311 
ENDS 105 Design Foundations I      ARCH 1403 
ENDS 115 Design Communication Foundations    ARCH 1407 
ENDS 149 Survey of Architectural History I    ARCH 1301 
ENDS 150 Survey of Architectural History II    ARCH 1302 
ENGL 104 Composition and Rhetoric     ENGL 1301 
ENGL 203 Intro. to Literature      ENGL 1302 
ENGL 210 Scientific and Technical Writing     ENGL 2311 
ENGL 221 World Literature       ENGL 2332 
ENGL 222 World Literature       ENGL 2333 
ENGL 227 American Literature: Colonial 
to Amer. Renaissance        ENGL 2327 
ENGL 228 American Literature: Civil War 
to Present         ENGL 2328 
ENGL 231 Survey of English Literature I     ENGL 2322 
ENGL 232 Survey of English Literature II     ENGL 2323 
ENGL 235 Intro. to Creative Writing: Prose     ENGL 2307 
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TAMU Course Listing      TCCNS Equivalent 
ENGL 236 Intro. to Creative Writing: Poetry    ENGL 2308 
ENGR 189 Freshman Engineering Orientation    ENGR 1101 
ENTO 201 General Entomology      AGRI 1413 
ENTO 201 General Entomology      AGRI 2313 
FINC 201 Personal Finance       BUSI 1307 
FREN 101 Beginning French I      FREN 1411 
FREN 102 Beginning French II      FREN 1412 
FREN 201 Intermediate French I      FREN 2311 
FREN 202 Intermediate French II      FREN 2312 
FSTC 201 Food Science       AGRI 1329 
GEOG 201 Intro. to Human Geography     GEOG 1302 
GEOG 202 Geography of Global Village     GEOG 1303 
GEOG 204 Economic Geography      GEOG 2312 
GEOL 101 Principles of Geology      GEOL 1303& 1103 
GEOL 101 Principles of Geology      GEOL 1403 
GEOL 106 Historical Geology      GEOL 1304 & 1104 
GEOL 106 Historical Geology      GEOL 1404 
GERM 101 Beginning German I      GERM 1411 
GERM 102 Beginning German II      GERM 1412 
GERM 201 Intermediate German I      GERM 2311 
GERM 202 Intermediate German II      GERM 2312 
HIST 101 Western Civilization to 1660     HIST 2311 
HIST 102 Western Civilization since 1660     HIST 2312 
HIST 103 World History to 1500      HIST 2321 
HIST 104 World History since 1500      HIST 2322 
HIST 105 History of the United States     HIST 1301 
HIST 106 History of the United States     HIST 1302 
HIST 213 History of England      HIST 2313 
HIST 214 History of England      HIST 2314 
HIST 226 History of Texas       HIST 2301 
HLTH 216 First Aid        PHED 1206 
HLTH 216 First Aid        PHED 1306 
HLTH 231 Healthy Lifestyles      PHED 1304 
HORT 201 General Horticulture      AGRI 1315 
HORT 201 General Horticulture      AGRI 1415 
HORT 201 General Horticulture      HORT 1301 
HORT 201 General Horticulture      HORT 1401 
ITAL 101 Beginning Italian I      ITAL 1411 
ITAL 102 Beginning Italian II      ITAL 1412 
ITAL 201 Intermediate Italian I      ITAL 2311 
ITAL 202 Intermediate Italian II     ITAL 2312 
JAPN 101 Beginning Japanese I      JAPN 1411 
JAPN 102 Beginning Japanese II      JAPN 1412 
JAPN 201 Intermediate Japanese I      JAPN 2311 
JAPN 202 Intermediate Japanese II      JAPN 2312 
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TAMU Course Listing      TCCNS Equivalent 
JOUR 102 American Mass Media      COMM 1307 
JOUR 203 Media Writing I       COMM 2311 
JOUR 214 Photojournalism I       COMM 1316 
JOUR 225 Television Production I      COMM 1336 
KINE 121* Physical and Motor Fitness Assessment   PHED 1238 
KINE 199 Required Physical Activity     PHED 1151 
KINE 199 Required Physical Activity     PHED 1152 
KINE 199 Required Physical Activity     PHED 1164 
KINE 199 Required Physical Activity     PHED 2155 
KINE 199 Required Physical Activity     PHED 2255 
KINE 199 Required Physical Activity     PHED (Any activity) 
KINE 213 Foundations of Kinesiology     PHED 1301 
MATH 102 Algebra        MATH 1314 
MATH 103 Plane Trigonometry      MATH 1316 
MATH 141 Business Math. I       MATH 1324 
MATH 142 Business Math. II      MATH1325 
MATH 150 Functions,Trigonometry and 
Linear Systems        MATH 2412 
MATH 151 Engineering Math. I      MATH 24131 
MATH 152 Engineering Math. II      MATH 24141 
MATH 251 Engineering Math. III      MATH 23151, 2 
MATH 253 Engineering Math. III      MATH 24151 
MGMT 105 Intro. to Business      BUSI 1301 
MGMT 211 Legal and Social Environment of 
Business         BUSI 2302 
MGMT 212 Business Law       BUSI 2301 
MICR 206 Intro. Microbiology      BIOL 2421 
MUSC 102 Fundamentals of Music      MUSI 1301 
MUSC 201 Music and the Human Experience    MUSI 1306 
MUSC 250 Individual Performance—Piano I    MUSI 1181 
MUSC 250 Individual Performance—Piano I    MUSI 1182 
MUSC 250 Individual Performance—Piano I    MUSI 2181 
MUSC 250 Individual Performance—Piano I    MUSI 2182 
NUTR 202 Fundamentals of Human Nutrition    BIOL 1322 
NUTR 202 Fundamentals of Human Nutrition    HECO 1322 
OCNG 205 Intro. to Ocean Studies      GEOL 1345 
PHIL 111 Contemporary Moral Issues     PHIL 2306 
PHIL 240 Intro. to Logic       PHIL 2303 
PHIL 251 Intro. to Philosophy      PHIL 1301 
PHYS 201 College Physics       PHYS 1301 & 1101 
PHYS 201 College Physics       PHYS 1401 
PHYS 202 College Physics       PHYS 1302 & 1102 
PHYS 202 College Physics       PHYS 1402 
PHYS 218 Mechanics       PHYS 2325 & 2125 
PHYS 218 Mechanics       PHYS 2425* 
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TAMU Course Listing      TCCNS Equivalent 
PHYS 219 Electricity        PHYS 2326 & 2126 
PHYS 219 Electricity        PHYS 2426* 
POLS 209 Intro. to Political Science Research    GOVT 2304 
POSC 201 General Avian Science      AGRI 1327 
PSYC 107 Intro. to Psychology      PSYC 2301 
RPTS 201 Foundations of Recreation and Parks    PHED 1336 
RUSS 101 Beginning Russian I      RUSS 1411 
RUSS 102 Beginning Russian II      RUSS 1412 
RUSS 201 Intermediate Russian I      RUSS 2311 
RUSS 202 Intermediate Russian II      RUSS 2312 
SCOM 101 Intro. to Speech Communication    SPCH 1311 
SCOM 203 Public Speaking       SPCH 1315 
SCOM 203 Public Speaking       SPCH 1321 
SCOM 243 Argumentation and Debate     SPCH 2335 
SCOM 290 Speech Practicum      SPCH 1144 
SCOM 290 Speech Practicum      SPCH 1145 
SCOM 290 Speech Practicum      SPCH 2144 
SCOM 290 Speech Practicum      SPCH 2145 
SOCI 205 Intro. to Sociology      SOCI 1301 
SPAN 101 Beginning Spanish I      SPAN 1411 
SPAN 102 Beginning Spanish II      SPAN 1412 
SPAN 201 Intermediate Spanish I      SPAN 2311 
SPAN 202 Intermediate Spanish II      SPAN 2312 
STAT 201 Elementary Statistical Inference     MATH 1342 
STAT 201 Elementary Statistical Inference     MATH 1442 
THAR 101 Intro. to Western Theatre     DRAM 1310 
THAR 110 Acting I: Fundamentals      DRAM 1351 
THAR 115 Voice and Articulation      DRAM 2336 
THAR 115 Voice and Articulation      SPCH 1342 
THAR 135 Technical Theatre      DRAM 1330 
THAR 150 Theatrical Makeup      DRAM 1341 
THAR 210 Acting II: Characterization     DRAM 1352 
THAR 255 Costume Construction      DRAM 1342 
THAR 280 History of the Theatre I      DRAM 2361 
THAR 281 History of the Theatre II      DRAM 2362 
THAR 290 Theatre Practicum      DRAM 1120 
THAR 290 Theatre Practicum      DRAM 1121 
THAR 290 Theatre Practicum      DRAM 1220 
THAR 290 Theatre Practicum      DRAM 1221 
THAR 290 Theatre Practicum      DRAM 1320 
THAR 290 Theatre Practicum      DRAM 1321 
THAR 290 Theatre Practicum      DRAM 2120 
THAR 290 Theatre Practicum      DRAM 2121 
THAR 290 Theatre Practicum      DRAM 2220 
WFSC 201 Wildlife Conservation and Mgmt.    AGRI 2330 
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TAMU Course Listing      TCCNS Equivalent 
ZOOL 107 Zoology        BIOL 1313 & 1113 
ZOOL 107 Zoology        BIOL 1413 
 
1. The sequence of calculus courses for science and engineering majors may be 
offered in several ways. The credit value of these courses varies among 
institutions; the second digit of each course number designates the semester hour 
credit and may be 3, 4 or 5, but the course content for the sequence is 
comparable among most institutions. Students are encouraged to complete the 
entire sequence at the same institution. 
 
2. MATH 2315 will transfer as MATH 251 only if it requires at least 8 semester 
hours of calculus as a prerequisite. Otherwise, MATH 2315, accompanied by 
MATH 2314, will transfer as MATH 152. 
 
* Must include a lab. 
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Appendix 3 
 

Core Curriculum Faculty Survey 
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Appendix 4 
 

Exemplary Educational Objectives Tables



Communications 
 
The objective of a communication component of a core curriculum is to enable the student to communicate effectively in clear and correct prose in a 
style appropriate to the subject, occasion, and audience. 
 

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
Exemplary Educational Objectives 

 

1. To understand and 
demonstrate writing and 

speaking processes through 
invention, organization, 

drafting, revision, editing, 
and presentation. 

2. To understand the 
importance of specifying 

audience and purpose and to 
select appropriate 

communication choices. 
 

3. To understand and 
appropriately apply modes 

of expression, i.e., 
descriptive, expositive, 

narrative, scientific, and self-
expressive, in written, 

visual, and oral 
communication. 

4. To participate effectively 
in groups with emphasis on 

listening, critical and 
reflective thinking, and 

responding. 

5. To understand and apply 
basic principles of critical 
thinking, problem solving, 

and technical proficiency in 
the development of 

exposition and argument. 

6. To develop the ability to 
research and write a 

documented paper and/or to 
give an oral presentation. 

Core Curriculum Outcomes 
Data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

45.4% of the responding 
faculty indicated that the 

students must work in 
groups for their class. 

 

34% of responding faculty 
indicated that students will 

gain very much or quite a bit 
in the area of familiarity 

with computers and 
electronic resources (i.e. 

technological proficiency) 

Quantitative questions in this 
section did not ask for such 

data 

Best Practices Data 

Of the 26% of faculty who 
responded, 46% indicated 
that their course “often” or 

“Very Often” offers an 
opportunity to complete 

writing on diverse 
perspectives 

 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

45.4% of the responding 
faculty indicated the student 

often or very often work 
with other students on 
projects during class. 

 

Quantitative questions in this 
section did not ask for such 

data 

46.8% of responding faculty 
indicated that students 

complete writing 
assignments that include 

diverse perspectives. 

Grading Function Data 
Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

82.3% of faculty indicated 
that their grading served to 
help students to improve 
their self-evaluation or 

discrimination skills on their 
work submitted. 

 

Quantitative questions in this 
section did not ask for such 

data 
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Exemplary Educational Objectives (cont’) 

 

1. To understand and 
demonstrate writing and 

speaking processes through 
invention, organization, 

drafting, revision, editing, 
and presentation. 

2. To understand the 
importance of specifying 

audience and purpose and to 
select appropriate 

communication choices. 
 

3. To understand and 
appropriately apply modes 

of expression, i.e., 
descriptive, expositive, 

narrative, scientific, and self-
expressive, in written, 

visual, and oral 
communication. 

4. To participate effectively 
in groups with emphasis on 

listening, critical and 
reflective thinking, and 

responding. 

5. To understand and apply 
basic principles of critical 
thinking, problem solving, 

and technical proficiency in 
the development of 

exposition and argument. 

6. To develop the ability to 
research and write a 

documented paper and/or to 
give an oral presentation. 

Reading and Writing Data 25% of responding faculty 
require 1 paper of 10 pages 
or more to be completed for 

their course; 22 % of 
responding faculty require 2 

or 3 papers less than 10 
pages long 

 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Learning Activity Data 

18.2% of responding faculty 
indicated that students must 
participate in a discussion in 

class. 
 

5.9% of responding faculty 
make use of in-class writing 

exercises. 
 

8% of faculty indicated that 
the student must put on a 

presentation in class. 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

16% of responding faculty 
indicated that they use small 

group activities to teach 
students in the classroom. 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Cognitive Activity Data 
Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

Quantitative questions in this 
section did not ask for such 

data 

76% of responding faculty 
indicated that students very 
often or often analyze the 

basic elements of an idea or 
experience. (understanding) 

 
59% indicated that student 
often or very often apply 

theories to practical 
problems or in new 
situation.(applying) 

Quantitative questions in this 
section did not ask for such 

data 

Qualitative Data *  * * * * 

 
 
 

Courses in Communications:  ENGL 104, ENGL 203, ENGL 210, ENGL 235, ENGL 236, ENGL 241, ENGL 301, SCOM 203, SCOM 205, and 
SCOM 243.1

                                                 
1 Source:  General Academic Programs Office website - http://gest.tamu.edu/main/core.html  
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Mathematics 
(Please note the small sample size for this component area) 

The objective of the mathematics component of the core curriculum is to develop a quantitatively literate college graduate. Every college graduate 
should be able to apply basic mathematical tools in the solution of real-world problems.  

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
 

Exemplary Educational Objectives 
 
 
 
 

1. To apply 
arithmetic, algebraic, 

geometric, higher-
order thinking, and 

statistical methods to 
modeling and solving 
real-world situations. 

2. To represent and 
evaluate basic 
mathematical 

information verbally, 
numerically, 

graphically, and 
symbolically 

3. To expand 
mathematical 

reasoning skills and 
formal logic to 

develop convincing 
mathematical 
arguments. 

4. To use appropriate 
technology to 

enhance mathematical 
thinking and 

understanding and to 
solve mathematical 
problems and judge 

the reasonableness of 
the results. 

5. To interpret 
mathematical models 

such as formulas, 
graphs, tables and 

schematics, and draw 
inferences from them. 

6. To recognize the 
limitations of 

mathematical and 
statistical models. 

7. To develop the 
view that 

mathematics is an 
evolving discipline, 

interrelated with 
human culture, and 

understand its 
connections to other 

disciplines. 

Core Curriculum 
Outcomes Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

87% of responding 
faculty indicated that 

students will gain 
very much or quite a 
bit in terms of their 

ability to reason 
logically about issues 

in their field. 

47.2 % of responding 
faculty indicated that 

students will gain 
very much or quite a 

bit in terms of 
understanding the 

effect of technology 
in their lives 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

66% of responding 
faculty indicated that 
student will gain very 
much or quite a bit in 
terms of integrating 

knowledge from other 
scholarly disciplines. 

Best Practices Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

35% of responding 
faculty indicated that 
students very often or 

often use an 
electronic medium to 

complete an 
assignment. 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Grading Function 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Hours of Preparation 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Learning Activity 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

9% of responding 
faculty indicated that 
student often or very 

carry out use 
computer mediated 
activities in class. 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 
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Exemplary Educational Objectives (cont’) 

 
 
 
 

1. To apply 
arithmetic, algebraic, 

geometric, higher-
order thinking, and 

statistical methods to 
modeling and solving 
real-world situations. 

2. To represent and 
evaluate basic 
mathematical 

information verbally, 
numerically, 

graphically, and 
symbolically 

3. To expand 
mathematical 

reasoning skills and 
formal logic to 

develop convincing 
mathematical 
arguments. 

4. To use appropriate 
technology to 

enhance mathematical 
thinking and 

understanding and to 
solve mathematical 
problems and judge 

the reasonableness of 
the results. 

5. To interpret 
mathematical models 

such as formulas, 
graphs, tables and 

schematics, and draw 
inferences from them. 

6. To recognize the 
limitations of 

mathematical and 
statistical models. 

7. To develop the 
view that 

mathematics is an 
evolving discipline, 

interrelated with 
human culture, and 

understand its 
connections to other 

disciplines. 

Cognitive Activity 
Data 

59% of faculty 
indicated that students 

very often or often 
apply theories or 

concepts to practical 
problems or in new 

situations. 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

75% of faculty 
indicated that students 

often or very often 
synthesize and 

organize ideas into 
more complex 
interpretations 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Qualitative Data * * *     

 
Courses in Mathematics:  MATH 141, MATH 142, MATH166, MATH 131, MATH 151, MATH 152, MATH 171, MATH 172, PHIL 240, PHIL 341, PHIL 3422 
 
 

                                                 
2 Source:  General Academic Programs Office website - http://gest.tamu.edu/main/core.html 
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Natural Sciences 
The objective of the study of a natural sciences component of a core curriculum is to enable the student to understand, construct, and evaluate 
relationships in the natural sciences, and to enable the student to understand the bases for building and testing theories.  

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
Exemplary Educational Objectives 

 

 

1. To understand and 
apply method and 

appropriate 
technology to the 
study of natural 

sciences. 

2. To recognize 
scientific and 

quantitative methods 
and the differences 

between these 
approaches and other 
methods of inquiry 
and to communicate 
findings, analyses, 
and interpretation 
both orally and in 

writing. 

3. To identify and 
recognize the 

differences among 
competing scientific 

theories. 

4. To demonstrate 
knowledge of the 
major issues and 
problems facing 
modern science, 

including issues that 
touch upon ethics, 
values, and public 

policies. 

 

5. To demonstrate 
knowledge of the 

interdependence of science 
and technology and their 

influence on, and 
contribution to, modern 

culture. 

Core Curriculum 
Outcomes Data 

47.2 % of responding 
faculty indicated that 

students will gain 
very much or quite a 

bit in terms of 
understanding the 

effect of technology 
in their lives 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask 
for such data 

52% of responding 
faculty indicated that 

students will gain 
very much or quite a 
bit in terms of their 

ability to refine 
personal values and 
developing ethical 

behavior. 

Quantitative questions in 
this section did not ask for 

such data 

Best Practices Data 

35% of responding 
faculty indicated that 

the very often or 
often use an 

electronic medium to 
discuss or complete 
an assignment with 

the students. 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions in 
this section did not ask for 

such data 

Grading Function 
Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions in 
this section did not ask for 

such data 

Reading and 
Writing Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions in 
this section did not ask for 

such data 

Learning Activity 
Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions in 
this section did not ask for 

such data 
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Exemplary Educational Objectives (cont’) 

 

1. To understand and 
apply method and 

appropriate 
technology to the 
study of natural 

sciences. 

2. To recognize 
scientific and 

quantitative methods 
and the differences 

between these 
approaches and other 
methods of inquiry 
and to communicate 
findings, analyses, 
and interpretation 
both orally and in 

writing. 

3. To identify and 
recognize the 

differences among 
competing scientific 

theories. 

4. To demonstrate 
knowledge of the 
major issues and 
problems facing 
modern science, 

including issues that 
touch upon ethics, 
values, and public 

policies. 

 

5. To demonstrate 
knowledge of the 

interdependence of 
science and technology 

and their influence on, and 
contribution to, modern 

culture. 

Cognitive Activity 
Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions in 
this section did not ask for 

such data 

Qualitative Data * * 
 * 

 

 

Four hours must be from: 

BIOL 113 , BIOL 123, BOTN 101, CHEM 101, CHEM 103, CHEM 113, GEOL 101, PHYS 201, PHYS 218, ZOOL 107. 
 
Remaining hours may be chosen from above or below:  

 
AGRO 105, AGRO 301, AGRO 405,  ANTH 225, BESC 201, SIOL 114, BIOL 124, CHEM 102, CHEM 104, CHEM 114, CHEM 106, CHEM 116 
CHEM 222, CHEM 242, FRSC 204, GENE 301, GENE 310, GENE 203, GENE 213, GEOL 106, GEOL 307, HORT 201, HORT 202, METR 201, 
METR 202 METR 326, OCNG 251, OCNG 252, PHYS 202, PHYS 208, PHYS 219, PHYS 306, PHYS 307, RENR 205,  RENR 215, and  ZOOL 

2253

                                                 
3 Source:  General Academic Programs Office website - http://gest.tamu.edu/main/core.html 
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Humanities and Visual and Performing Arts 
The objective of the humanities and visual and performing arts in a core curriculum is to expand students' knowledge of the human condition and 
human cultures, especially in relation to behaviors, ideas, and values expressed in works of human imagination and thought. Through study in 
disciplines such as literature, philosophy, and the visual and performing arts, students will engage in critical analysis, form aesthetic judgments, and 
develop an appreciation of the arts and humanities as fundamental to the health and survival of any society. Students should have experiences in both 
the arts and humanities.  
 

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
 

Exemplary Educational Objectives 
 

1. To demonstrate 
awareness of the 

scope and variety of 
works in the arts and 

humanities. 

2. To understand 
those works as 
expressions of 

individual and human 
values within an 

historical and social 
context. 

 

3. To respond 
critically to works in 

the arts and 
humanities. 

 

4. To engage in the 
creative process or 

interpretive 
performance and 
comprehend the 

physical and 
intellectual demands 
required of the author 

or visual or 
performing artist. 

 

5. To articulate an 
informed personal 

reaction to works in 
the arts and 
humanities. 

 

6. To develop an 
appreciation for the 
aesthetic principles 
that guide or govern 
the humanities and 

arts. 
 

7. To demonstrate 
knowledge of the 

influence of literature, 
philosophy, and/or 

the arts on 
intercultural 
experiences. 

 

Core Curriculum 
Outcomes Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

43% of responding 
faculty indicate that 
students will gain 

very much or quite a 
bit in terms of their 

ability to make 
aesthetic judgments. 

Quantitative 
questions in this 

section did not ask for 
such data 

Best Practices Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Grading Function 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Reading and Writing 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 
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1. To demonstrate 
awareness of the 

scope and variety of 
works in the arts and 

humanities. 

2. To understand 
those works as 
expressions of 

individual and human 
values within an 

historical and social 
context. 

 

3. To respond 
critically to works in 

the arts and 
humanities. 

 

4. To engage in the 
creative process or 

interpretive 
performance and 
comprehend the 

physical and 
intellectual demands 
required of the author 

or visual or 
performing artist. 

 

5. To articulate an 
informed personal 

reaction to works in 
the arts and 
humanities. 

 

6. To develop an 
appreciation for the 
aesthetic principles 
that guide or govern 
the humanities and 

arts. 
 

7. To demonstrate 
knowledge of the 

influence of literature, 
philosophy, and/or 

the arts on 
intercultural 
experiences. 

 

Learning Activity 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

4% of faculty 
indicated that 

performances in 
applied and fine arts 

are used often or very 
often in their 

classroom learning 
activities 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Cognitive Activity 
Data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Quantitative 
questions in this 

section did not ask for 
such data 

Qualitative Data * * *  * * * 
 
Courses in Humanities:  AMST 300, AMST 320, ANTH 202, ANTH 205, ANTH 301, ANTH 302, ANTH 303, ANTH 306, ANTH 308, ANTH 313, 
ANTH 315, ANTH 317, ANTH 324, ANTH 350, ANTH 351, ARCH 345, ARCH 430, ARCH 434, ARTS 149, ARTS  150, ARTS 329, ARTS 330, 
ARTS 335, ARTS 349, ARTS 350, CLAS 351, COMM 301, COMM 327, COMM 425, ENDS 149, ENDS 150, ENDS 250, ENDS 329, ENGL 203, 
ENGL 212, ENGL 221, ENGL 222, ENGL 227, ENGL 228, ENGL 231, ENGL 232, ENGL 235, ENGL 236, ENGL 251, ENGL 308, ENGL 310, 
ENGL 312, ENGL 313, ENGL 314, ENGL 315, ENGL 316, ENGL 317, ENGL 319, ENGL 321, ENGL 322, ENGL 323, ENGL 330 ENGL, ENGL 
333, ENGL 334, ENGL 335, ENGL 336, ENGL 337, ENGL 338, ENGL 339, ENGL 340, ENGL 345, ENGL 346, ENGL 347, ENGL 348, ENGL 
350, ENGL 351, ENGL 352, ENGL 353, ENGL 354, ENGL 355, ENGL 356, ENGL 360, ENGL 361, ENGL 362, ENGL 365, ENGL 374, ENGL 
375, ENGL 376, ENGL 377, ENGL 378, ENGL 385, ENGL 390, ENGL 394, ENGL 396, ENGL 401, ENGL 412, ENGL 414, ENGL 415, ENGL 
431, ENGL 474, ENGL 481, ENGR 482, GEOG 202, GEOG 301, GEOG 305, GEOG 323, HIST (any course), HORT 203, HUMA 211, HUMA 
213, HUMA 303, HUMA 304, LAND 240, LAND 340, LBAR 203, LBAR 331, LBAR 332, LBAR 333, LING 307, LING 310, MODL (any 
course), MUSC 200, MUSC 201, MUSC 311, MUSC 312, MUSC 315, MUSC 319, MUSC 321, MUSC 324, PHIL any course (except PHIL 240, 
PHIL 341, or PHIL 342), RELS 211, RELS 213, RELS 303, RELS 304, RELS 317, RELS 351, RELS 360, THAR 101, THAR 155, THAR 201, 
THAR 280, THAR 281, WMST 200, WMST 333, WMST 374, WMST 461, WMST 473, WMST 474, WMST 477 
 
Courses in Visual and Performing Arts:  ANTH 324, ARCH 430, ARCH 434, ARCH 437, ARTS 103, ARTS 111, ARTS 112, ARTS 149, ARTS 
150, ARTS 305, 
ARTS 312, ARTS 329, ARTS 330, ARTS 335, ARTS 349, ARTS 350, CARC 335, CLAS 352, ENDS 101, ENDS 115, ENDS 149, ENDS 150, 
ENDS 250, ENDS 311, ENGL 212, ENGL 251, ENGL 312, ENGL 317, ENGL 340, ENGL 351, ENGL 356, ENGL 385, ENGL 412, FILM 201, 
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FILM 301, FILM 394, FREN 414, GERM 334, HORT 203, KINE 160-174, KINE 311, LAND 240, MODL 341, MODL 352, MUSC 200, MUSC 
201, MUSC 302, MUSC 311, MUSC 312, MUSC 315, MUSC 319, MUSC 321, MUSC 324, PERF 301, PHIL 330, PHIL 375, RUSS 341, SPAN 
410, THAR 101, THAR 110, THAR 155, THAR 201, THAR 210, THAR 280, THAR 281, and THAR 407.4 
 

                                                 
4 Source:  General Academic Programs Office website - http://gest.tamu.edu/main/core.html 
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Social and Behavioral Sciences 
The objective of a social and behavioral science component of a core curriculum is to increase students' knowledge of how social and behavioral 
scientists discover, describe, and explain the behaviors and interactions among individuals, groups, institutions, events, and ideas. Such knowledge 
will better equip students to understand themselves and the roles they play in addressing the issues facing  

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
First Six Exemplary Educational Objectives 

 
1. To employ the 

appropriate methods, 
technologies, and 

data that social and 
behavioral scientists 
use to investigate the 

human condition. 
 

2. To examine 
social institutions 

and processes 
across a range of 

historical 
periods, social 
structures, and 

cultures. 
 

3. To use and 
critique alternative 

explanatory 
systems or 
theories. 

 

4. To develop and 
communicate 

alternative 
explanations or 

solutions for 
contemporary social 

issues. 
 

5. To analyze 
the effects of 

historical, social, 
political, 

economic, 
cultural, and 

global forces on 
the area under 

study. 
 

6. To comprehend the origins 
and evolution of U.S. and 

Texas political systems, with 
a focus on the growth of 
political institutions, the 

constitutions of the U.S. and 
Texas, federalism, civil 
liberties, and civil and 

human rights. 
 

Core 
Curriculum 
Outcomes 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

69% of 
responding 

faculty stated 
that students will 
gain very much 

or quite a bit 
from their class 
in terms of the 

student’s ability 
to articulate 

world issues as 
they relate to 
their subject 

matter. 

Quantitative questions in this 
section did not ask for such 

data 

Best 
Practices 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Grading 
Function 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Reading 
and Writing 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Learning 
Activity 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 
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Exemplary Educational Objectives (cont’) 

 

1. To employ the 
appropriate methods, 

technologies, and 
data that social and 
behavioral scientists 
use to investigate the 

human condition. 
 

2. To examine 
social institutions 

and processes 
across a range of 

historical 
periods, social 
structures, and 

cultures. 
 

3. To use and 
critique alternative 

explanatory 
systems or 
theories. 

 

4. To develop and 
communicate 

alternative 
explanations or 

solutions for 
contemporary social 

issues. 
 

5. To analyze 
the effects of 

historical, social, 
political, 

economic, 
cultural, and 

global forces on 
the area under 

study. 
 

6. To comprehend the origins 
and evolution of U.S. and 

Texas political systems, with 
a focus on the growth of 
political institutions, the 

constitutions of the U.S. and 
Texas, federalism, civil 
liberties, and civil and 

human rights. 
 

Cognitive 
Activity 

Data 

59% of faculty 
indicated that 

students very often or 
often apply theories 

or concepts to 
practical problems or 

in new situations. 

75% of 
responding 

faculty indicated 
that students will 
gain very much 
or quite a bit in 
terms of their 

ability to 
organize ideas 
into new more 

complex 
interpretations. 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Qualitative 
Data * * * * *  
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 Social and Behavioral Sciences 
The objective of a social and behavioral science component of a core curriculum is to increase students' knowledge of how social and behavioral 
scientists discover, describe, and explain the behaviors and interactions among individuals, groups, institutions, events, and ideas. Such knowledge 
will better equip students to understand themselves and the roles they play in addressing the issues facing  

* Asterisk indicates one or more responding faculty members articulated learning outcomes consistent with this educational objective.  
Last Six Exemplary Educational Objectives 

 

7. To understand the 
evolution and current 
role of the U.S. in the 

world. 
 

8. To 
differentiate and 
analyze historical 

evidence 
(documentary 
and statistical) 
and differing 

points of view. 
 

9. To recognize 
and apply 

reasonable criteria 
for the 

acceptability of 
historical evidence 

and social 
research. 

 

10. To analyze, 
critically assess, and 

develop creative 
solutions to public 
policy problems. 

 

11. To recognize 
and assume 

one's 
responsibility as 

a citizen in a 
democratic 
society by 

learning to think 
for oneself, by 

engaging in 
public discourse, 
and by obtaining 

information 
through the 

news media and 
other 

appropriate 
information 

sources about 
politics and 

public policy. 
 

12. To identify and 
understand differences and 

commonalities within diverse 
cultures. 

 

Core 
Curriculum 
Outcomes 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

53% of 
responding 

faculty indicated 
that their 

students will 
gain very much 
or quite a bit in 

terms of 
becoming 

responsible 
citizens. 

68% of responding faculty 
indicated that their students 
will gain very much or quite 
a bit in terms of their ability 

to apply knowledge of 
diverse background and 

cultures. 

Best 
Practices 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

58% of responding faculty 
indicated that students often 

or very often have 
discussions that include 

diverse perspectives. 
Grading 
Function 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 
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Exemplary Educational Objectives (cont’) 

 

7. To understand the 
evolution and current 
role of the U.S. in the 

world. 
 

8. To 
differentiate and 
analyze historical 

evidence 
(documentary 
and statistical) 
and differing 

points of view. 
 

9. To recognize 
and apply 

reasonable criteria 
for the 

acceptability of 
historical evidence 

and social 
research. 

 

10. To analyze, 
critically assess, and 

develop creative 
solutions to public 
policy problems. 

 

11. To recognize 
and assume 

one's 
responsibility as 

a citizen in a 
democratic 
society by 

learning to think 
for oneself, by 

engaging in 
public discourse, 
and by obtaining 

information 
through the 

news media and 
other 

appropriate 
information 

sources about 
politics and 

public policy. 
 

12. To identify and 
understand differences and 

commonalities within diverse 
cultures. 

 

Reading 
and Writing 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Learning 
Activity 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Cognitive 
Activity 

Data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative 
questions in this 

section did not ask 
for such data 

Quantitative questions 
in this section did not 

ask for such data 

Quantitative 
questions in this 
section did not 

ask for such data 

Quantitative questions in this 
section did not ask for such 

data 

Qualitative 
Data *  * * * * 

 
Courses in Social and Behavioral Sciences:   AGEC 105,  AGEC 350, AGEC 429, AGEC 430, AGEC 452, AGED 340, AGED 400, AGED 440, 
ANTH 201, ANTH 210, ANTH 225, ANTH 300, ANTH 314, ANTH 403, ANTH 404, ANTH 410, COMM 315, COMM 320, COMM 325, COMM 
335, ECON (any course), ENGL 209, ENGL 311, ENGR 400, EPSY 320, EPSY 321, GEOG 201, GEOG 306, GEOG 311, GEOG 330, GEOG 401, 
GEOG 440, HLTH 236, HORT 335, INST 210, INST 322, JOUR 102, JOUR 301, JOUR 401, JOUR 440, KINE 304, KINE 319, LBAR 204, LING 
209, LING 311, LING 402, MGMT 475, POLS (any course), PSYC any course (except 203, 204), RELS 403, SOCI 205 any course (except 220, 
420), VTPB 221, WMST 207, WMST 300, WMST 316, WMST 317, WMST 404, WMST 424,   WMST 462, and ZOOL 225.5 
 
 

                                                 
5 Source:  General Academic Programs Office website - http://gest.tamu.edu/main/core.html 


